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The highest goodn ess resembles water

Water greatly benefits myriad things without contention
It stays in places that people dislike

Therefore it is similar to the Tao

Dwelling with the right location
Feeling with great depth

Giving with great kindness
Speaking with great i ntegrity
Governing with great administration
Handling with great capability
Moving with great timing

Because it does not contend
It is therefore beyond reproach

Chapter 8, 7ao Te Ching
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Occasion

To 0pause a mo maomrheorata ntide 10t
anniversary of publishing my first book,  Black Women in
the Ivory Tower, 1850 -1954: An Intellectual History

Purpose

This retrospective is created to encourage and support
future generations of scholars by c ontributing to the
l'i brary of Bl ack womenons

| resources that are often mentors /n abstentia .

~ Dedication

To my teachersfi particularly those who mentored me
during critical moments of my academic journey: too
many to name, too few to take for granted. | also
dedicate this work to my students, with whom | have
shared sacred learning space and growth through the
years.

This story is especially dedicated t o my husband, Dr.
Curtis D. Byrd, the yang to my yin, for helping to
balance my life wi th love and fun and joy.

Letter to Gramms © 2016 Stephanie Y. Evans
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Introduction

At the Grindstone:
Time, Tao, and 7he Teachings of Ptahhotep

Do not be proud and arrogant with your knowledge. Consult  and converse with ignorant and the wise, for the
limits of art are not reached. No artist ever possesses that perfection to which he should aspire. Good speechis
more hidden than greenstone (emeralds), yet it may be found among maid ens at the grindstones .

The Teachings of Ptahhotep: The Oldest Book in the World
Edited by Asa Hilliard, Larry Williams, and Nia Damali

| am a Black woman university professor. Most days, | feel like a lovechild of the Oracle and the Architect from The
Matrix . Part of me believes human freedom will always prevail and part of me builds institutions even though | know the
oOinevitabilityd of oppressive agents hidden in all/l structures
and what | know.

Inmy dissert at i on, oLiving Legaci es: Bl ack Women, Educatli9o6nsa |6 P

| consolidated lessons from four Black women who were effective teachers, administrators, and writers. Fanny Jackson
Coppin, Anna Julia Cooper, Mary McLeod Be thune, and Septima Clark each headed educational institutions and wrote

about the relationship of higher education institutions to communities. As a first -generation college student, | had no clue
about how to do the work of a university professor so,essent i al | 'y, | i nvest i g aationa phibsophgik wo me
ordertor ock with the best. These master teachersd | egacies have

ability to maneuver through  myriad roles at vastly different types o f institutions. Accordingly, it seems that my
observations after a couple of decades in academe might be of use to the next generation. This photo collection serves as a
creative outline for a n ongoing discussion and makes inroads toward sharing my reflect ions on educational philosophy of
balance. As a visual scrapbook, My Time in the Tower chronicles my journey toward defining and finding freedom within
and out side of the academy.

Educational researcher Howard Gardner suggests several types of intelligence : linguistic, logical -mathematical,
musical, bodily -kinesthetic, spatial, interpersonal, intrapersonal, and naturalistic. Each of these represents a spectrum of
how people learn and generate knowledge. It seems my educational style, or at least the type of activity that | enjoy most
is /ntra personal; | have learned by doing and listening , but my most valuable lessons have been derived from reflection as
much as application. So, It makes sense tnhemodirs any autshiogrtaphy ase d i n
intellectual history has led to me explore my own perspective , begin to sketch a philosophy of my own , and share my own
reflections .



Reminiscences of University Life: Hints on Research, Teaching, & Service

This RIGHT TO GROW is sacred and inviolab le, based on the solidarity and undeniable value of humanity itself and
linked with the universal value and inalienable rights of all individuals.
Anna Julia Cooper, Howard University Souvenir Program. 1925

What do university professors do? At base, we fa cilitate adult growth and stimulate lifelong learning. Optimally,
we guide others to thoughts and practices that facilitate freedom, justice, and global citizenship. Certainly, this is an
expressed goal of humanities professors. This collection of photos e xplores a range of academic activities i from the
mundane to the extravagant. At least, this set of 81 mini  -chapters chronicles the daily, seasonal, and occasional
happenings | have experienced in the past two decades pursuing the life of the mind. It also b egins to unravel the
demonstrated value of learning to constructively interact with those different from me, even as | have claimed rights of
self-definition and cultural identity as a Black woman. College and university study exposes adults to a broad ran ge of
ideas that enables them to grow, change, and function within a diverse world.

Clearly global happenings in 2015 and 2016 (Syria, Brex it, and the election of Donald D rump f) demonstrate a
sustained need to study dominance, oppression, power, and liber at i on. Bl ack womends narratives
of understanding dynamics of resistance. Black women are among the most educated demographic in the US, but among
the least valued and among the most ignored . Mine is only one story of thousands that must be told in order to fully

realize the opportunities to expand the quality, quantity, and meaning of higher education nationally and globally. Black
womends | ife writhiinegpcourages grengheohbeth the authoe and the reader. Concepts  of regenerative
writing and |iterary mentoring find its roots in my dissertat

points of liberatory, empowerment education.

Li ke oLiving Legaci e Black |&amen imtfe NVory Tosve r, 8860328954, An Intellectual History
this retrospective is a meditation. My time in the tower has been spent trying to advance causes of equity, freedom, and
justice i as defined by those who have suffered intersectional oppression from personal, cultural , and structural violence.
Mainly, | meditate on the related concepts of healing and power. While thinkers like Macciaveli have defined power as
control over others, | define power as self -control, which includes self-ownership, self -care, self-love, self-respect, and self -
determination. | do not operate as if consensus is necessary for a qu ality educational experience. Disagreement, plurality,
and healthy intellectual discourse are inevitable. The key to intellectual health is to balance struggle and resistance with
creativity and a still spirit. With so much recent personal and political loss, | am mindful of the temporary nature of life,
and so take a moment to honor the work in my past to prepare for the next necessary steps toward a better future, so long
as time allows.



Taoism and an Educational Philosophy of Balance

| have chosen the 7ao Te Ching as a lens through which to view my experience because | am primarily interested
in sustainable peace. | acknowledge conflict as inevitable and natural, so | strive for a @pDbrdCoapearssi v e
articulated i a position that finds cre ative management of oppositional standpoints . | see no reason why | am obligated to
maintain a never -ending antagonistic posture of war that can be the norm in any profession, but is uniquely detrimental
in higher education, where leaders of other professi ons are most often trained. Of course, as professor Howard Zinn

rightly argued, oOyou candt be neutr al on a moving train.o6 Ov
might operate, including hijack the train, run an underground railroad, de rail the train, reprogram the train, and build
an alternate set of tracks to reroute the train. Most importantly, | have also recognized when to get off the damn train

and take others with me .
Taoism is about balance, so it is a natural fit to frame my st  ory and it is especially important given the regressive
and repressive practices often be found in higher education. Mixing references to Chinese philosophy with African,

African Ameri can, Greek and American refelrenk/eWhiatlesto aemd bE &st
dichotomies. Fully aware of the unacceptability of cultural appropriation, | humbly reference resources by experts in

Taoism as spiritual practice, cultural philosophy, and a mixture of the two. Theses practitioners, scholar s, and translators

include Derek Lin and his polar opposite Alan Levinovitz, Ursula Le Guin, Deng Ming -Dao, Stephen Mitchell, Ray Grigg,

and Thomas Cleary. | simply have chosen the 7ao Te Ching as a frame for understanding my experience because the
Shambhala Pocket Classic translated by John C. H. Wu  was a book | read fi repeatedlyfi long before | entered college at
the age of 25 (in 1994). The book has endured as one of the most influential texts in my life , even as | know | remain at
the rudimentary stages of study. Like Makeda, the Queen of Sheba, | have traveled far to explore my own spiritual
journey and have taken my lessons with me far and wide in a quest for wisdom .

Top 10 Reasons Why Tao Frames My Educational Philosophy

10. Laozi, the author of 7ao Te Ching, simply present ed i deas to consideréhe was nof
disciples. He chose to retire fromthe ki ngds court , |l eaving on his own accord,
nor security. As he rode out of town on an ox, like a true master professor, he left some notes for others

to use at their leisure and trusted seekers of wisdom would eventually figure meaning out for

themselves.

9. BrucBaodfdeet&eDos howed the efficacy of developing oneds ow
In order to become a master, guides and teach ers are important; however, improvisation and self -
education are indispensable.



8. Tao I s a guide for bal ancing oneds self, whil e calibra
hostile socio-political environment fi essential knowledge for operating as a Black person in a white
world.

7. Tao Te Ching neither blames women for evil nor marginalizes women as side  characters in me n 0 s

grand play . The female principal is in equal balance with male principle, not subservient to it. In fact,

Taoregardsthe essence of Divine as female (0The Mystic Femal ed6 ol
a female side to knowing and center of creative power. It seems the most woman friendly of spiritual

philosophies.

6. Tao is not concerned with ruling anything or anyon e; consensus is not the goal. Tao recognizes
everything ainét for everybody. Tao engenders respect for
to disagree without debate.

5. Tao is fundamental training for warriors who are bent on victory but who do not revel in war.

4. Wisdom is a main goal of Tao and, as Makeda said to King Solomon, wisdom is the best of all
treasures.

3. 0Kindness knows no shame, 6 Stevie Wondero6s |lyric in t
embrace compassi on Eigharetlucation &ar beTadraining ground for bullies, tyrants,

and conquerorsii but it just as well can be a forum in which to teach and learn humility and

egalitarianism .

2 . Like great teachers, Tao does not c| abemantedisrnotave al |l t he
the eternal Tao. Taoism as educational philosophy is perfect for seekers and sages alike who reject the

invitation to reduce institutions of higher learning to a masquerade ball of reified presumption ,

domination, and thinly disguised viole nce.

1. The author of 7ao Te Ching was a librarian, and librarians are the heartbeat of academe.

As a Black womanin t h e | a ncddenu fa |, ltdv¥e been one of several generations of scholars who have not only
battled to disprove notions of intellectual inferiority (grounded in racist and sexist stereotypes), but who have been



charged to produce knowledge that demystifies dehumanizing assumptions made by highly regarded historical figures.
The Egyptian principal of Maat i justice il is essential for understand ing justice in a social context , and the 42 laws of
self-governance is another ancient narrative that guides readers to living well and doing good. Initiation into the ways of
African wisdom is a life -long process and commitment to communal living and unde rstanding is the height of goals for
human communication . For me, Tao has been a lifelong process of self -study alongside my study of several texts:
Teachingsby Pt ahhotep (Egypt, 2 388 Bkelrd Nagasd dBiheopiea 855 BCEY, and tha n7act7h e
Ching Lao-Tse (China 564 BCE). M y learning process has incorporat ed ancient texts into daily living  and offers solace by
contextualizing contemporary human behavior i

The seed for this step toward a higher eRtmicissance®al Schoellni@:i r wa
Six Coll ege Memoirs, 6 whi c hBamdomemm thd leory Gawert .But thed diefar tha message of

this work regarding the value of humanities in general and interdisciplinary studies in particular was cast much earlier,
in 1994, when | entered St. Johnodos College in Santa Fe, New M
not recognize Africa as a central contributor to world history and culture (a main reason why | left), the curriculum

emphasized interdisciplinarity and course tutors recognized the permeability and flexibility of academic disciplines.
Doctoral degrees and academic disciplines like business, economics, sociology, education, and political science are fairly
modern; study of h umanities is cornerstone in a well -rounded liberal education precisely because it requires us to place
ourselves within geographic, cultural, and historical context. My academic journey has been as migratory as my lived
experience. My physical movement has made me more inclined to incorporate perspectives from various cultural
standpoints and, | believe, has contributed to my ability to thrive in radically different institutional settings. Here, |

reflect on pictures that represent secrets, lessons, mistake s, and skill sets that may be of use to others as they make their
own way through programs, create curricular innovations, make difficult administrative choices and prepare the tnect
generation to...well éNOT destroy the planet

My memory is a mosaic, not a timeline, so vignettes are the closest structure to  best capture how | have learned. In
2013, | attempted to write a memoir, after experiencing a miscarriage and reflecting on the meaning of my work in life in
the face of not having children to whom | cou Id pass on my lessons. The result of that first attempt , Chronicle of the
Equator Woman. The Recipe for Justice Soup , ended up being an Afrofuturist journey where | lived 6 lives between 950
bce and 2600 nge (New Galactic Era). This second attempt, a photo essay, gathers data necessary to organize a more
formal narrative, should time and inclination permit. These are both stories of regeneration: retrospection, introspection,
and prospections. As Dr. Cooper wrote, we look back for guidance, look inward for  strength, and look forward for hope and
faith.

The bottom | ine is this: |hoparo ligeotd bed05,tbot | attuadly. exp¥éeit cauld hapmem e .
any given moment between now and then. This photo collection of my experiences thus far on my career path is what |
want to put in my time capsule. Voice, visibility, and erasure were topic s of import embedded in Equator Woman . Black
Woman in the Ivory Tower also is an Africana memoir. Mine is only one story of over 500 | have collected to da te for the
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l' i brary of Black womends narratives from the African Diaspor a
African American women began earning college degrees in the 1850s. Our stories of learning are instructive for humanity
and we will not be erased.

This is the story of how | learned to balance ignorance/knowledge, work/life, solitude/communication,
reflection/application, love/hate and a host of other dichotomies by learning to value equilibrium. Putting thoughts on
paper for the expressed intent to benefit future generations is a common characteristic of ancient texts, particularly The
Teachings of Ptahhotep . 1 am simply a maid en at the grindstone, hoping someday to produce some gems.

ltaly Self-Portrait © 2016 Stephanie Y. Evans
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It is well enough to pause a moment for retrospection, introspection, and prospection. We look back..that we may learn
wi sdom from experience. We [ ook within that we may gat hte oge
tasks before us. We look forward with hope and trust....

Anna Julia Cooper, OWomanhood: A Vital El eme (1892).in t he Re

Looking Backward (Memory)

| began college at the age of 25 in 1994, so this is a 22 -year retrospective of life at myriad types of ins titutions in several
locations:
Pima Community College, Tucson, Arizona (1 year)
St. Johnds Coll ege, Santa Fe, New Mexico (1 year)
California State University -Long Beach (3 years)
Stanford University, Palo Alto, Ca lifornia (1 summer)
University of Massachusetts -Amherst (4 years)
Brown University, Providence, Rhode Island (1 year)
University of Florida, Gainesville (8 years)
University of Dar es Salaam, Tanzania (1 month)
Clark Atlanta University, Georgia (5 years)
| have experienced public, private, 2 -year, 4-year, Predominantly White Institutions (PWIs) and Historically Black Colleges
and Universities (HBCUs). Each community had a specific culture; each campus offered insights into the potential of adult
learning as well as some telling pitfalls of organizational (dis)function.

My learning path has included non -traditional institutions as well: though | did not attend college right out of high
school, | did take several classes at a community college when | was in  terested in become an Emergency Medical Technician
(EMT). | also earned certifications in clinical hypnotherapy (in Tucson), massage therapy (in San Diego), and aerobics (in
Massachusetts), which formed a trivium of health and wellness that | have found my way back to at this post -promotion
juncture of my research. Mental health, physical health, and spiritual health are the grammar, logic, and rhetoric of my
early educati on. During my exploration of Bl ac kofBketlth dnd eedlnesswo me r
remained dormant but were ever -present in my investigations of the ways in which dehumanization operates, specifically
for Bl ack women. Il nher ent in my gquestions have been toondent
oppression, but how to maintain a sustainable equilibrium while changing existing conditions. The struggle is real and so is
the toll on our minds, bodies, and spirit.

Accordingly, my oOoreminiscences of s choollifebeforfe eollege Irstartepveofkp er e d
at McDonalds at 15, | moved out on my own at the age of 16, worked as a waitress at several comedy clubs, lived in Las

= =4 =89 _49_9_95_°2_-2



Vegas for three years, waited tables for many years, and worked my way from nigh  t auditor to manager a hotel in Ventura ,
California . Part of my childhood was charmed --growing up as a military kid, traveling from New Mexico, California,
Germany, lllinois and Arizona before | was a teenager. | am also a survivor of several instances of sexual violence whic h
occurred between the ages of six and twenty one. Experiences like these gave me insight and foresight on how to
successfully navigate the bureaucracy, egos, professional pitfalls, violence, vindictive behavior, personal blunders, and
of ri enemi emauntdred duang my time in the academy.

Bl ack wo me nis,sn parttabalt ceaive survival. My work in this interdiscipline enabled me to make sense
of my experience in the 24 years before starting college and gain a basic understanding of the context in which those
experiences occurred. My Bl ack girl sel f became more comprehe
studies. | came to better understand dehumanization through foundational history and literature, sociology, and poli tical
t hought . More <clarity came as | began to teach and | isten to
from my own. This heightened understanding of my personal and
exclusion from access to resources undergirds my meaning making about st r uct ur al vi ol ence. Learni
inspiring determination and, someti mes, depl orable habits and
exclusive practices deepened my thoughts of contributing factors to dehumanization. Upon entering college | intuitively
understood that humanities study is an essential element in reversing the impact of dehumanization. While advocates of
professions, social science, STEM and other a reas abound, humanities is an indispensable tool to advance education  and
human decency in a democracy.

Looking Inward (Self-Creation)

After raising my head from the grind long enough to take a look around at my journey thus far, | am clear about my
origi nal attraction to questions that only intellectual history can answer. While | reflect on my unlikely ascent as a professor
and contemplate how | got here from whence | came, it is clear to me that | must advocate for increased focus on
humanities, validat e the growing turn toward interdisciplinary and collaborative scholarship, and to support those who
have become adept at connecting higher education to communities and general and to causes of human rights in particular.
Most specifically, | must pass on t he tools that have been so generously given to me by countless professors, mentors, and
professional managers.

Essentially, | agree with Dr. Anna Julia Cooper who argues all human beings have a right to grow. Education is both
a civil right (as argued by Mary McLeod Bethune) and a human right (as argued by Cooper). Those who opt to enroll in
higher education should have a civil environment in which to learn. Hopefully by exposing my experiences, | can facilitate
that environment. In an era where meanness r eigns in American society, perhaps a tip of the hat to gratitude and
thanksgiving for those who have helped me get where | am might quell nasty tendencies of folks in the ivory tower, if only a
bit. A larger goal is to provide information so future generat ions might view with less suspicion the need to place more
emphasis on inclusion, inquiry, conflict management , justice, and other humane principles than exist in higher education at
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present. At one point (fairly recently), | felt weary and had all but giv en up on the academy as a means of social change, but
of all other professions, | know this is the hub, so we simply cannot afford cynical divestment.

| see my story as a mash up of T7he Wiz, To Sir With Love , The Color Purple and Enter the Dragon . Like the two
masks of classic theatre, my stage has been filled with comedy and drama. My journey through higher education has meant
soul-crushing tragedy and sweetness of hard -won victory. My career as a professor is unlikely, but | was always a schoolgirl,
somne i s not a Obootstrapo6 story, so mwihcaciticakssppoot at&key mdmeras t. blived o f
in six places before | was a teenager, so books became my best friends. Even though | grew up around a socially and
culturally rich f amily that elevated my ability to perform fairly well in groups, | am an unrepentant introvert. | am a
daydreamer, which has enabled me to stay in love with higher education despite encountering scores of academics who seem
averse to creativity and learnin g (or, in some cases, who deem reading and writing optional)

One of my favorite part s of this process has been reliving moments through pictures. Pictures can be deceiving
without description. For example, the  graduation self-portrait | took in cap and gown (seenon page 2) may look formal, but |
took the picture in my bathroom (the background is my shower curtain) and | had sweats on underneath. | was going to
scrape and save for a formal portrait at some point, but this picture turned out just like | wanted: it resembl es those of
Annette Anderson, Eva Dykes, Sadie Tanner Alexander Mossell and other formal pictures featured in Black Women in the
Ivory Tower . It also serves as a reminder not to take myself too seriously.

| have had plenty of dramatic moments, but my life has n ot been dramatical. Higher education reflects and is
reflected by society. Like individuals, societies and institutions are constantly faced with the task of finding equilibrium.

The crux of my story is about the importance of seeking and finding balance s o that the dramatic and traumatic are
balanced out by the joyous, comedic, and the calm. Like Tao, good quality of life involves a commitment to reflection . As |
reflect, |1 have also taken seriously the charge to demolish, reconstruct, or renovate areas of O0Tr'he Tower6 that perpetuate
suffering.

When | arrived at California State University  -Long Beach in 1995, | initially claimed religion as my major, but then
changed to an Interdisciplinary Studies track because | wanted to understand American history and culture from a cross -
cultural perspective. | wanted to learn  about religion, but also needed a basic understanding of literature and history to
have a handle on what oOcultured meant . Taki ng celfgueded program olny o n
study oOComparative Humaniti esdé a mdsocfolody larel docial morkg Sepesal emcountars at o U r s ¢
CSULB helped me quickly move my work ahead, three had indelible impact: first, when | discovered Anna Julia Cooper ;
second, when | began work in the Office of Community Service -Learning ; and third when | was accepted into the McNair
Scholars Program . These three events guided me to study the educational philosophies of Black women, particularly how
academic women shaped their thoughts about the relationship between university and community. Though John Dewey and
David Kolb were cornerstones of study in community engageme nt literature, Black women had been navigating town  -gown
relationships in ways more closely recognizable in my own experience. = The McNair experience helped solidify and v alidate
my love for study.
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Looking Forward: Activism

| spend my time managing change and conflict. Trying to make the scales tip toward justice. Homeos tasis refers to
internal balance of an organism and equilibrium refers to balance within a system. My time as a student and professor in
higher education represents a quest for inner balance as a means to impact structural balance. My life is a seminar in
learning to live in harmony with natural forces , especially when those natural forc es are destructive.

Africana autobiography is a radical idea . Black women & global narra tives are ripe for investigation and instruction.
Our writing defies legacies of suppression since anti -literacy laws against enslaved Africa ns and generations of higher
education gatekeepers wh o directly asserted or i ndirectly i
constraints, when a Black woman writes it is inherently a radical act. When a Black woman pens her life story (particularly
for the explicit purpose of mentoring others), the writing val
forces, which vary around the world but generally involve a combination of racism and misogyny . My story is part travel
narrative, part survival guide  for my students and colleagues .

| survived thus far in academe largely because of e Xxpertise gained as a survivor of challenges earlier in my life. Little
ddmywould-be adversaries know that the darts in academe were not
ways, their attempts to stunt my growth or stifle my progress were no match for my skin made thick from bruises past. |
know the world is full of suffering and | have met numerous people who were nasty, brutish, and short A literally or
figuratively. But | have encountered far more travelers who have been willing to as sist, serve, or lead with grace. So |
remain an optimist, paying more attention to hope than despair. This world holds more wonders than small minds or hearts
dare to fathom; | dm bent on exploring and finding them.

| am a seeker. Studying autobiographies f or the book Black Passports: Travel Memoirs as Tools for Youth
Empowerment , | identified eight archetypes of life narratives:
Activist
Seeker
Survivor
Relation
Rebel
Icon
Messenger
Professional
In this typography, | identify as a seeker, survivor, and prof essi onal . As Zora Neal Hur ston wr
cur i os i thig prgectaeafirmed by original motivat ions to become a teacher. There was simply no way of anticipating
the turns my work has taken since | first entertained the idea of pursuin g a career in education. As a profession, higher
education is as complex as law, medicine, or business. It is like all of those industries, but more dynamic, since higher

= =4 -8 8 -9 _95_48_°
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education is also a critical pathway to those areas. |If we want a more humane society we must, as Luvvie A jayi says, ado
better 6at inst illing humanities into all professional development curricula.

| have grown as a professional, no more so than when becoming a department chair. Half of my academic career has
been spent as a middle manager: hiring, firing, scheduling, counseling, advising, advocating, rejecting, and leading in an
academic setting. No matter the desire to equate ac ademe to a business; higher education is not primarily a business. Yes, it
is a marketplace of ideas, but it does not have the same definitions of value, worth, and wealth as simple economic mark ets,
despite the best efforts of some to make it so. In some sense, | seek to flip over tables of the temple and translate the
profession of professors. | was never meant to succeed; | could easily be dead, in prison, or turned out. Fate intervene d on
several occasions and | escaped probable traps, but | never forget that while | was often smart, | was more often lucky. It i S
apparent to me the role that higher education can play in improving the odds of more to succeed and, at the same time, to
create a definition of OsuccessO6 Andgvemthededdership of@lack wombnu & eomrinand af
common sense (regardless of educational and economic status ), we would do better as a society t o listen to these voices.

In some ways | would like to consider myself a scholar -activist, but | realize | have not been the rebel that many have
whom | most respect. | would also like to play the role of messenger,  but not to those who are living now; assuming the
planet does not explode or implode in the next few years, | am writing for posterity. As those Black women writers who have
come before offered a time capsule, | write to drop bread crumbs of Hansel and Gr  etel to those who try to find their way to,
through, and beyond institutions of higher education. Sankofa, the African principal of
this work.

There are several books that detail challenges facing Black women scholars : St /7 / / Searchi ng
Gardens; From Oppression to Grace; and Presumed Incompetent . These and many other collections reveal the inner
workings of academe and show inequities caused by racism and sexism that combine to limit the ability of some to succeed
as professional educators . | address many of these challenges directly and offer my own experiences as testimony of the
barriers and also to demonstrate tactics that may be useful in maneuvering through barriers, breaking down the barricades
for future generations, and s imultaneously make it through the obstacle course required of all who want to teach and learn

at the college and university |l evel. I have found that | am

not meant for me, but I am neither the  first, only, nor last Black women to make foundational and central contributions.
Main themes up for discussion that are alluded to within the following chapters include several which may be of
interest to various groups of university students, faculty, staff, and administrators
Adult education and late college entry Humanities
Applying to college Creating community on campus
Variances in inst itution type Creating community off campus
Learning to become a scholar Funding college and graduate school
Choosing a major Time management
Interdisciplinarity Career choice

= =4 =4 -8 -4 -9
= =4 =4 -8 -8 -9
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The photos in this collection open the door for conversations in these areas.
learned that relate to the 81 chapters of the

entered coll ege:
andst ructur al
womend writing and theoret:

Selecting a graduate school

Identifying a sustainable research topic
Cultivating mentors

Comprehensive exams

Choosing a dissertation committee

Moving from ABD to completing the doctorate
Literature review and citation

Networking

The faculty job search

Diversity hires

Teaching undergraduates and classroom
management

Teaching graduate students and thesis/dissertation
direction

Student evaluations

Presenting at conferences

Research, teaching, and study abroad
Submitting manuscripts for publication (journal
articles)

Submitting manuscripts for public  ation (books)
Editing books

Choices and trends in academic publishing
Reviewer critique and response

Career development (options, choices, and
resources)

Career development (mentoring)

Work -life balance

Applying for grants

= =4 -0_0_9_95_98_2_-2._-2-_-2°

administration

Managing staff

E R E

Student support

Social media

= =4 -4 8 -9

changes

Personal relationships
Professional relationships
University handbooks and policy

Collegiality and morale

Managing legal issues
Hiring and firing faculty
Promotion to full professor

Maintaining an active research agenda, as an
administrator or full professor

Training th e next generation of scholars

Tao Te Ching. Many lessons are reflected in self -h e | p
The Coaches Guide for Women Professors Who Want a Successful Career and a Well -balanced Life .

Technology and digital humanities

Professional service (department and university)
Professional service (community)
Tenure and promotion

Professional service (organizational and national)
Transitioning from faculty to department chair
Commu nication with students, faculty, and

Regeneration of higher education amidst global

books |

Essentially, my questions and research interests have remained strikingly similar over the past two decades since |
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valuation, and appl i cat i on of Bl ac BOf cousent paraphrasedVe. &sB. Du Bois in  Black Reconstruction , |
begin with a premise that might be too radi cal for some to accept: Black women are human beings. Dear reader, regardless
of whether this is news to you or not, | hope the contents herein might in some small way are of use, if not interest .

Based on the criteria for evaluassbual @f Ipr b & e eeggdedieseasch,é @ v & ¢
earned tenure and promotion to the rank of Full Professor, and gained experience as an administrator navigating through
several trying events. | have failed much but do not consider myself a failure. My most important task has been connecting
people with resources necessary for freedom, growth, and health @ even as | have sought to get free, grow, and heal. |
attribute my personal and professional success mainly to good mentoring  and have tried to return, in kind

| define this work as narrati  ve regeneration. Narrative regenerative means Black women write the past, present, and
future to facilitate growth. Li ke medi cal regenerati on,ng mBpaisc leplacesy mestores,sandl i f e
regenerates ailing bodies. Narrative regeneration creates a healing network through time and place. This model
encapsulates method and purpose: how and why | write.  In the late 20 t century, researchers developed regenerative
medicine. Medical doctors are now pushing boundaries of exploration in order to repair cells, tissues, organs, and restore
functionality to bodies. Si milarly, | write to reverse degenerative and destructive forces in humanity. My research, writing,
teaching, and administrative service taps human potential to provide vital elements for health engineering within ailing
individuals, institutions, and systems.

Despite marked gains in access to higher education (Black women are among the most educated demographic in the
United States), the struggle for equity, parity, value, and justice is real i a luta continua .

| believe col | ege and wuniversity 0 pgnow toargless prajeésors veho play & aritical wote rink . I
creating a just and humane society. My focus has turned from a study of oppression to a study of creative resistance,
particularly of those like Linda Brent (who not only escaped enslavement but entered her life story as a record of the
inhumane realities of the institution ) and like Harriet Tubman (who chose freedom for herself, then facilitated liberty for
others). Much of the pain | have been subjected to in some way carried residue of enslavement. Much of the victory | have
claimed in h igher education has been the direct result of paying attention to the notes left by those Black women who have
recorded the passion plays of their lives in print.

Du BoiséSonia Arrested
For peace, let us lock up war
See who posts bail

~ John Bracey
Peace is a Halku Song, Sonia Sanchez Ed. (2013)
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Reflections of a Junior Scholar, 1969 -1999

Washington, DC

Albuquerque, NM

Edwards Air Force Base, CA
Hessish-Oldendorf, Germany

Chanute AFB, Rantoul, IL

Tucson, AZ (Pima Communit y College)
Albuquerque, NM

Las Vegas, NV

Ventura, CA

SantaFe,NM(S¢t. Johnys Col | e
Long Beach, CA ( California State University -
Long Beach)

Rio de Janeiro, Brazil

Palo Alto, CA ( Stanford University )

Parents, Annette and Booker T . © 2016 Stephanie Y. Evans
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Tao Te Ching:
Tao and Virtue Classic

Chapter 1
Childhood

The Tao that can be spoken is not the eternal Tao
The name that can be named /s not the eternal name
The nameless is the origin of Heaven and Earth
The named is the mother of myriad things

Thus, constantly without desire, one observes its
essence

Constantly with desire, one observes its
manifestations

These two emerge together but differ in name
The unity is said to be the mystery

Mystery of mysteries, the door to all wonders

NAME - NOM

DICKE FREUNDSCHAFT haben Stefanie (links) von der amerikanischen Schule und dié Deutsche Astrid auf
Anhieb ges_chlossen. Beide freuen sich auf das Wiedersehen am 6. Juni in Hannover. Foto: Helfers

Dritte Klasse besuchte amerikanische Schule

German Schule © 2016 Stephanie Y. Evans

Passport © 2016 Stephanie Y. Evans



1984-1985

PALO VERDE
HIGH SCHOOL
TUCSON, ARIZONA

1985-1986

1 -

PALO VERDE 986-1987
HIGH SCHOOL PALO VERDE
TUCSON, ARIZONA HIGH sCHooOL

TUCSON, ARIZONA

STUDENT 1.D. CARD

STUDENT 1.D. CARD

School IDs © 2016 Stephanie Y. Evans
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Extra fi from Elementary to High School © 2016 Stephanie Y. Evans
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Pam Copley and the DAZE Review © 2016 Stephanie Y. Evans




Chapter 2
A Young Woman on My Own

When the world knows beauty as beauty, ugliness arises
When it knows good as good, evil arises

Thus being and non -being produce each other
Difficul t and easy bring about each other

Long and short reveal each other

High and low support each other

Music and voice harmonize each other

Front and back follow each other

Therefore the sages:

Manage the work of detached actions

Conduct the teaching of no wor ds

They work with myriad things but do not control/
They create but do not possess

They act but do not presume

They succeed but do not dwell on success

It is because they do not awell on success

That it never goes away

Last Christmas at Home
© 2016 Stephanie Y. Evans

25



Titan Graduation © 2016 Stephanie Y. Evans

Designer Prom © 2016 Stephanie Y. Evans
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o the Tap,

Tucson Arizona

To all whom these letters come Greeting, on the
recommendation of the faculty, the Director of the
Institute has awarded

Stephanie Yvette Evans
this
DIPLOMA
upon satisfactory completion of the prescribed curriculum in the
principles of

Clinical Hypnotherapy

In witness thereof,
we do hereby affix our seal and o 123885
signature on this et e . 2 M.A

3 __ of December 1988 Director of Education

Learning about the Mind : Look Deep Into My Eyes é . ' Borrowed ‘GI amour, OVega
© 2016 Stephanie Y. Evans © 2016 Stephanie Y. Evans
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Chapter 3
StJohndés Coll ege

Do not glorify the achievers

So the people will not squabble

Do not treasure goods that are hard to obtain
So the people will not become thieves

Do not show the desired things

So their hearts will not  be confused

Thus the governance of the sage:

Empties their hearts

Fills their bellies

Weakens their ambitions

Strengthens their bones

Let the people have no cunning and no greed
So those who scheme will not dare to meddle

Act without contrivance
And noth ing will be beyond control

Library Time © 2016 Stephanie Y. Evans




ST JOoHN’S COLLEGE

SANTA FE, NEW MEXICO 87501-4599 « (505) 984-6000 FAX (505) 984-600Z
ANNAPOLIS, MARYLAND 21404 + (410) 263-2371

SANTA FE

October 31, 1994

Ms. Stephanie Yvette Evans
625 Cagua Street SE
Albuquerque, NM 87108

Dear Ms. Evans:
Congratulations on being admitted to St. John's.

Your decision to come to this College and learn what
the finest minds over the ages have to teach is evidence
of your seriousness. You will find the program of study
at St. John's intellectually bracing, and in studying the
great books your thinking will attain a measure of breadth
and depth. Your tutors will work with you, inside and
outside of class, to help you develop clarity in your
speech and writing. You will have to work hard. But in
so doing you will learn well the arts of reading with
care, learning from others (even from those with whom you
disagree), and thinking for yourself.

It is a pleasure to welcome you to St. John's. We
think there is no finer liberal arts college anywhere.

I look forward to meeting you.
Sincerely yours,

,A ﬁ.LLm <%uﬁwﬁ4

Stephen R. Van Luchene
Dean

SV:1p

Acceptance!| m a Johnnie & O@edsspraset.eviny Ci gar
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Gadfly in Greek Milk © 2016 Stephanie Y. Evans
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Chapter 4
CSU-Long Beach

The Tao is empty
When utilized, it is not filled up
So deep! It seems to be the source of all things

It blunts the sharpness
Unravels the knots
Dims the glare

Mixes the dusts

So indistinct! It seems to exist
/ do not know whose offspring it is
Ilts image is the predecessor of t he Emperor

Go Beach! Graduation © 2016 Stephanie Y. Evans

31



Chapter 5
Comparative Humanities and Anna Julia Cooper
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Heaven and Earth are impartial

They regard myriad things as straw dogs
The sages are impartial

They regard people as stra w dogs

The space between Heaven and Earth
/s it not like a bellows?

Empty, and yet never exhausted

It moves, and produces more

Too many words hasten failure
Cannot compare to keeping to the void



Chapter 6
Womends Studies

The valley spirit, undying
Is called the Mystic Female

The gate of the Mystic Female
/s called the root of Heaven and Earth

It flows continuously, barely perceptible
Utilize it; it is never exhausted

1848 « 1998
Women's Rights
Convention

& Vision Summit

Amy Bartell Artist T alk © 2016 Stephanie Y. Evans

First Womenods Sidnudoiestspharf® . Avahe N

33



SECOND JUDICTAL DISTRICT O
COURTY OF BERNALILLO

STATR OF NEW MEXICO g
STerhaNe Y EVANS 2
Petitioner, z

Sz&%‘; (mﬁ y

DOMESTIC VIOLENCE ORDER AND ORDER TO APPEAR

THIS MATTER came before the Special Commissioner on the . /) day
of Jur\ 19_&3_, on petitioner's allegations of domestic
violence. Petitioner was present in person; Respondent was not present.
The Special Commissioner, having considered the petition/affidavit, and
finding probable cause therefrom to believe that an act of domestic abuse
has occurred, enters the following order:

X _Respondent shall appear before the Special Commissioner in the
Special s Hearing Room in the Basement of the Bernalillo

5 Tijer: .W., Albuquerque, Ney Mexico,
5 195%? , at the hour of /. z‘\z%o respond to
all domesStic violence. Failure to appear will result in the
issuance of a bench warrant for your arrest. Failure of Petitiomer to
appear will result in dismissal of action. Either party can be

represented by an attorney at the hearing.

The parties are prohibited from having any type of contact with one
andther pending the hearing. Respondent shall not go within 100 yards of
Petitioner's home at 12Yd SH+ANEORD NE ,or

D — TRAMWAY & MONTEDMERY -

County Sheriff shal 1st Petitioner in retrieving her
versonal bdlongings at .

not have viSitation with the parties’ children

have visitation with the parties' children,

Visitation cannot take place at Petitioner's home or workplact
Other

X The Parties shall not add debt to, sell, remove, nide, destroy or
damage any property owned by either party.
The County Sheriff shall immediately evict respondent from

. Respondent is to
surrender all kwmg to the sheriff.

X _IF ANY LAV ENFORCEMENT OFFICER ARRESTS EITHER OF THE PARTIES FOR
VIOLATION OF THIS ORDER, THE VIOLATOR IS TO BE HELD WITHOUT BOND AND BCDC
SHALL IMMEDTATLY NOTIFY THE SPECIAL COMMMISSIONER AT 841-7483.

0911v-13




Chapter 7
Community Service -Learning

Heaven and Earth are everlasting
The reason Heaven and Earth can last
forever

/s that they do not exist for themselves
Thus they can last forever

Therefore the sages:

Place themselves last but end up in front
Are outside of themselves and yet survive
/s it not due to their sel flessness?

That is how they can achieve their own
goals

Learning with the Long -Beach Community © 2016 Stephanie Y. Evans
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In -N-Out with Community © 2016 Stephanie Y. Evans
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Chapter 8
Black Studies

The highest goodness resembles water

Water great! y benefits myriad things without contention
It stays in places that people dislike

Therefore it is similar to the Tao

Dwelling with the right location
Feeling with great depth

Giving with great kindness

Speaking with great integrity
Governing with great ad ministration
Handling with great capability
Moving with great timing

Because it does not contend
It Is therefore beyond reproach

Black Graduation : Return to the Beach © 2016 Stephanie Y. Evans
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Chapter 9
Identity Development

Great Grandfather Edward Tillman
&, Great Grandmother Mary Tillman

Searching for Family History = © 2016 Stephanie Y. Evans

Holding a cup and overfilling it
Cannot be as good as stopping short
Pounding a blade and sharpening it
Cannot be kept for long

Gold and jade fill up the room

No one is able to protect them
Wealth and position bring arrogance
And leave disasters upon oneself

When achievement is completed , fame is
attained

Withdraw oneself

This is the Tao of Heaven
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Public Art Instillation #1: PEACE SIGNS, by Amy Bartell © 2016 Stephanie Y. Evans
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Chapter 10
McNair Scholars Program and Stanford Summer Research

In holding the soul and embracing oneness
Can one be steadfast, without straying?
In concentrating the enerqy and reaching
- " relaxation
e, = M Can one be like an infan t?
RA In cleaning away the worldly view
MCN AIR SCHOLARS PRO(: ; = Can one be without imperfections?
) In loving the people and ruling the nation
Can one be without manipulation?

In the heavenly gate's opening and closing
Diisions of Student Services and Academic Affars Can one hold to the feminine principle ?
Long Beach In understanding clearly a Il directions

Can one be without intellectuality ?

In collaboration with the

California State University,

Bearing it, rearing it

Bearing without possession
Achieving without arrogance
Raising without domination
This is called the Mystic Virtue

THEQUALITY OF RIGHTS:

i ini i A LITERARY ANALYSIS 021‘:{:
: i INITE! V. (ONS’ UNIVERS
Junior Scholar Training: McNair @ The Beach  © 2016 Stephanie Y. Evans _ UNITED NATIONS UNIVERSAL
AND

THE UNITED STATES CONSTITUTIONS’
BILL OF RIGHTS

STEPHANIE Y. EVANS
McNAIR Scholar 1997 - 1999 Faculty Mentor:

Dr. Margaret Costa
Director, Interdisciplinary Studies
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CALIFORNIA STATE UNIVERSITY
- 3 -~ Ma | irectory Index Hel
B {ONG BEACH sl ez S

Student Affairs Division Home Division Programs & Services Division Contacts

Ronald E. McNair ‘ You're eagles! Stretch your wings

1 :
Boerbaccalaureate and fly to the sky! —Ronald E. McNair

Achievement [ gl n ® FEDERAL
Program f}‘ < X RIO il
‘ L > J I PROGRAMS

Home » Scholars » Dr. Stephanie Y. Evans, McNair Scholars, CSULB & & 1Tl
Dr. Stephanie Y. Evans
Home

CSULB McNair Scholar: 1996-98

CSULB McNair Journal Research Topic: How Solid is the Rock?: Gauging the Historical Accuracy
Dr. Ronald E.McNair of Schoolhouse Rock
Biography Faculty Mentor: Dr. Margaret Costa

Faculty Department: Interdisciplinary Studies
THE BEACH MCNAIR
SCHOLARS

Contact Us

Ph.D. Recipients

Stephanie Evans is an Associate Professor of African American Studies and
Women's Studies at the University of Florida. She received her Ph.D. in 2003
from the University of Massachusetts at Amherst. She credits the McNair
Scholars Program as essential to her success in graduate school, because it
gave her "confidence" and "competence" to know she "could handle graduate
studies." GRE preparatory workshops, study and research skills development,
interacting with peers and working with mentors, positively affected her graduate
school experience

Ph.D.s in Progress

ADDITIONAL INFORMATION

Pursuing a Graduate
Degree

Financial Aid & School
Information

Resources & Links

Educational Equity 3 3 g
Serwées e By taking part in the summer research experience, Dr. Evans acquired skills in presenting research at a

national conference, something some of her peers in graduate school had never done. And she believes
strongly that the opportunity to participate in TRIO program policy day in Washington, D.C. and travel to
conferences in Washington, D.C., Chicago and Brazil gave her vital preparation for the rigors, competition
and scholarship of advanced academic life.

One of Dr. Evans’ most memorable experiences from the Program came from a summer panel of former
McNair students. This legacy shared from one generation to the next is something she wishes to continue
making herself available to current Scholars with questions "about graduate school and the professorate."

Ph.D. Women's Studies, University of Massachusetts, Amherst, 2003
Dissertation: Living Legacies: Black Women, Educational Philosophies, and Community Service,
1865-1965

McNair Profile @ The Beach® 2016 Stephanie Y. Evans

Mentors and Colleagues McNair @ The Beach © 2016 Stephanie Y. Evans
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DOCUMENT HISTORY
Stanford Deviations:
Looking at Our Definitions of Service, Community, and Diversity

oThe wonder ment and heal i ng and growth of hing&handandgt takes courdga t 7 t
/' f you need sameness, do not venture forth. o
- Interview respondent # 17

Stephanie Y. Evans

California Pre -Doctoral Scholar,

Haas Center for Public Service Research Intern
Stanford University

Summer 1999
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Abstract

This study is a compilation of interviews looking at various definitions of service, community, and diversity. The
analysis shows a complex relationship betwe en cultural identity and community service; A relationship to be further
defined and explored by all nine cultural centers in an effort to build a network of educators supporting the efforts of
students involved in public and community service.
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Introduction: How | Spent My Summer at o0the Far mo

Having recently completed my B.A. in Comparative Humanities (gender and cross -cultural studies), | was extremely
interested in looking at the centers here at Stanford as both cultural communities that provide services t o Stanford
students, and as centers whose staff and students may provide services throughout campus and surrounding communities.
As a service-learning participant/advocate, | appreciated a fortunate match of shared research interest and viable applicable
opportunity.

My position in this project has been one of advantage because of my relative objectivity: | am not a Stanford student
and | have not been affiliated long term with the Haas Center or any other campus centers. | say relative objectivity,
because | am operating through the Haas Center for Public Service by conscious and deliberate choice: | am impressed by its
mission and resources, and by the visions of its staff and students, all  -inclusive. The ground breaking work of Tim Stanton
and the successes of the Centerds staff and student pr o-leagnng BY € 0 U |
Stanfordds administrators has positi veldearing.f Nyuabna matef, Califoreia nat i o
State University, Long Be ach, participated in, and benefited from, programs begun on this campus. Through service -
learning projects, my undergraduate experience was greatly enhanced. This exposure to community service has infused
meaning into the process of education and has th us impacted and directed my future professional goals. Thus, | feel both
connected and indebted to the Center, as one of the benefactors of its national influence on higher education.

| organized this paper into two sections. The first section contains a critical analysis of the staff and student
interview responses. The second section offers a brief examination of broader social considerations that surround the issues
brought forth by these responses. By identifying the major themes emerging from resp onses to the interview questions, the
first part of this study engages varying definitions of ifisser vi
of contention in definitions that need to be discussed if communication between the cent  ers is to progress in a spirit of
exchange. The second part examines similar points of (tension) and contention in the context of the debate over
multiculturalism, in order to highlight concerns brought up by the interviewees.
The Centers
Asian American A ctivities Center (A3C)
Bechtel International Center
Black Community Services Center (BCSC)
Disabled Community Cultural Center (DC3)
El Centro Chicano
Haas Center for Public Service
Lesbian, Gay, Bisexual Community Center (LGBCC)
Native American Cultural Ce nter/American Indian/Alaska Native/Native
Hawaiian Program (NAC)
Womends Center
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Purpose
The purpose this work is to further facilitate communication, collaboration, and coalition between the cultural centers

here at Stanford University. ldeally, this pap  er will act as a prompt to further define the best, most appropriate, and most
mutually beneficial relationship between the community of centers that provide student service, community service, and/or
public service. Additionally, this is an effort to enh  ance support of cultural centers by cultural centers, and to encourage not
only inter - butintra -cent er refl ecti on. Foll owing the Haas Centerds pro
Stanford centersd staff anhlothertbatteremardsr totacconplesh mote dy, kith,camd foe @ach
ot h er Gdefines edmmunities. This paper exists within an ongoing continuum of efforts to establish collaborative
projects and engage in an information exchange.

This work is meantto engage the cultur al centersd staff and students
perspectives of community, diversity, and service in order to encourage informed and conscientious relations with each
other, as well as with surrounding communitie s. This study presents considerations for educating service providers by
referencing their own words and ideas, as well as to encour age
can we best support students whose cultural identity is imb  edded in their community service?; 2) How do we develop a
campus-wide, /nteractive community of public service educators?; and 3) How can we develop practical steps to implement
these ideas?

Methodology
| chose to work with nine established (staffed) cen ters that serve students: four centers that represent a common
definition of racial and ethnic categories; a womenod6s ce;aner ;

international center, and a center focused on public service.

Over the course of five weeks, | interviewed nineteen people associated with the nine centers. v Of the nineteen
interviewees, thirteen were staff members and six were students. One of the interviews took place over the phone. | took
extensive notes dur ing all interviews and the transcripts reflect those paraphrased responses.

This paper is strictly a descriptive, qualitative work. | make no claims that the interviews constitute an academically
representative or scientif i waslndver mysadimaar ohtent. dMy dntert mas,| againpto prodiucen t
research to stimulate dialogue between campus cultural centers providing community service opportunities to students
whose service practice and philosophy is imbedded in their cultural identity. One center can not represent the many
complex perspectives of other centers, nor can one individual within a center represent those of another individual.
However, the following information given by these staff and students can definitely be used to fur ther outline and expand
the boundaries of communication between individuals and centers.
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The Questions (student focused questions in parentheses):

Personal perspectives
How did you come to work (study) at Stanford?
2. What kind of work do you do here at  the center (How are you involved at the center)?
/1. Definitions to provide context for comparison
3. In one or two sentences, how do you define service?
In one or two sentences, how do you define community?
5. Briefly, what is your definition of divers  ity?
6. What do you feel is the relationship between your cultural identity and the services provided by your center

(éservices you are involved in giving or receiving at tthe cent

Relationships with Haas
What connection does your center have with Ha as?
What do you feel would be the idea | relationship with Haas? What steps would you propose to take to move towards
that direction?
V. Relationships with other campus centers
What connection does your center have with other cultural centers?
What do you feel would be the ideal relationship with other cultural centers? What steps would you propose to take
to move towards that direction?

Culture and Aspects of Cultural Identity

In order to look at multiculturalism, we must first look at definitio ns of culture. | encountered many definitions of
culture in my readings, most not abl yaAn kwhtwoduttionteMulicsltural &Eaticatos s e.dn i n J
his work, he highlights an oOessenced6 of c phydical rateributesaon culeutale me n t
practices. Cul ture i s -umiisaway ¢f bemng. v Thistpoind helpstus to ook &t eulture not simply as
what we do, but as what we are. In  The Ethnographic Interview , James Spradley furthersthis not i on: oOocul tur al
is more than a collection of sy mb o | ssstein of symbols (eanphbses mdded)avin Bothn t r i
writers show us how culture affects the way we view the world and thus, why our perspectives and definitions may vary.
Keeping in mind our different cultural ways of being in the w
This translation can be aided by a deeper understanding of cultural identity.

In order to pinpoint how cultural identi  ty relates to service, | employed an original acronym, S.C.A.A A A.R.R.S,, to
outline the dimensions of cul tur al identi ty. As with Banksé®o
physical characteristics as well as beliefs and pract ices. S.C.A. A A.AR.R.S. is one way of considering a wide scope of the
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multi -d i mensi onal characteristics of oneds cul tural identity, an

features interact with one another to form individualized iden tities.

The acronym stands for Sex (and gender and sexuality), Class (economic, educational, and occupational), Age (and

generation), Ability (physical and mental), Affiliation (political, institutional, familial, or otherwise), Artifacts (symbol S,

values, social norms, artistic expression, diet, clothing, etc), Race (and ethnicity, nationality, region, language, and

ancestry), Religion (and spirituality, philosophy, ethics, and scientific discovery), and Size (and body image and health

status). All of t hese characteristics, compounded, inform our way of being in this world and affect how we are perceived, our

social opportunities, and how we act towards others. Given the way these aspects  mark us, hence the appropriateness of the

t er m 0sc aa adea exgands the cbnicept of cultural identity far beyond many theoretical concepts that, all to often,

equate or reduce cul tural identity to mean ¥YWnly the food or ar
This theoretical framework will allow us to consider the diversity within our individual identities, which can then

guide us in communicating our diverse definitions of service and community. Further, by discussing the fluidity and

frequent fluctuations within our complex individual and group identities, w e can resist the problems created by attempting

to reduce ourselves to one or two primary aspects of our social or biological being. In order for us to relate to students whose

cultural identity is an inherent motivation for their participation in servic e, we must also recognize the continuing struggle

for oOovoice, 60 power, and equity in communities that are disenf
recognition and validation of the various conditions of marginalization, and fur ther honest dialogue surrounding our
tendencies to rank and compare issues of our own centersd marg
As respondenteveiodynteatdess somme kind of service, even i f énhcast i s
consciousness raising around issues of different cultural identities is a necessary act of service. We can expose our studen  ts

to the realities of inequalities within communities, and by communicating openly about difficult cultural issues, expos e

ourselves to our own biases that may preclude our own consciousness raising efforts.

Multiculturalism within the Humanities

As John Slaughter, retiring president of Occidental College observes in a recent article in The Chronicle of Higher
Education, 6 There 1is a mindset i n education in our country that sa
beli eved t hat viiwkhere aneartany twvmolamgue @gainst diversity within the humanities, however, it is evident
their arguments rest o n a fundamental resistance to the wealth of opinions inherent in diversity. Slaughter asserts
appreciation for many diverse perspectives results in academic excellence. However, inclusion requires more than
demographic representation. This section will  show this process of inclusion is not an easy one. Work by Cary Nelson

demonstrates that ohappy familyd multicultural c¢commWaifestodEs ar e
Tenured Radical, writes in regards to the field of literat ur e t heor vy, one of the many violent

He discusses the difficulties, and the ofrank talkdé necessary
come together to dialogue about coalition. * Thistalkincl udes | ooking critically at oned&s owr
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Nelson asserts that multiculturalism, while a worthwhile and necessary academic and social pursuit, can not be

taken up as I|lightly as it has been. H e that thave swvept theohé@noahitiexaith | t he
America over the last twenty years, none will be taken up so shallowly, so opportunistically, so unreflectively, and so
ahistorically ag cultural studies. o

Nel sonds work outlines the i nnglshmdepattmentsoatross theenationuhatrhasremgageda t t | e
professors, graduate assistants, and students in bitter ideol c

that while these debates are fierce, in order for scholars to move through and beyond the extreme positions, they must be
willing to continually engage each other at levels that lie deeper than surface cultural and political allegiances.

This point I's essenti al to our continui ng -butatloongdu ei. s s uTehse rte
when discussing race, sexuality, ability, class, and other aspects of our cultural identities. All of these need to be discu ssed
in-depth and critically if we are to incorporate effectively their lessons into our communication and collaborative
relationships with each other and with our students. There is a need to challenge this next generation of service providers
to strive beyond (folerance or inclusion in society, that is, inclusion as simply demographic representation. Multi cultural
diversity, as many respondents observed, reaches beyond race and ethnicity, although it can not be achieved without looking
at the very real raci al dynamics of this country (#1, #2.,d #4,
tolerance are not enough; they do nothing to change the structure or distribution of decision making and structural power.

We must be willing to engage each other in the difficult discussions that accompany discovering our many cultural identities
so that we may act in solidarity , which will undoubtedly allow us to better serve the needs of our students.

Recommendations

Build a cross -cultural service network

Have regular information sharing sessions /brown bag lunches

Set timeline and agenda for Cult ural Identity Service Conference

Develop an annual calendar

All ow the Haas Centero6s focus on public service be a point of
Include religion and political centers and organizations
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Reflections of a Graduate Student and Juni or Professor 1999-2010

Ambherst, MA ( University of Massachusetts -Amherst)
Providence, RI ( Brown University )

Gainesville, FL ( University of Florida )

Washington, DC

Cambridge, England

Dar es Salaam, Tanzania

Paris, France
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Cohort © 2016 Stephanie Y. Evans
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Thirty spokes join in one hub

In its emptiness, there is the function of a
Mix clay to create a container

In its emptiness, there is the function of a container
Cut open doors and windows to create a room

In its emptiness, there is the function of a room

vehicle

Therefore, that which exists is used to create
benefit
That which i s empty is used to create functionality



Chapter 12
Choosing a Focus: History or Literature

The five colors make one blind in the eyes

HlStory Of the DOCtorate The five sounds make one deaf in the ears

V) o B The five flavors make one ta steless in the mouth
g chibses

Racing and hunting make one wild in the heart

Yale Goods that are difficult to acquire make one cause
1861 damage
3)
Therefore the sages care for the stomach and not the
; — eyes
Fichte 1310 Healy 1865 Bouchet 1876, Yale [Yale] That is why they discard the other and take this

Dean U B erlin [U Penn) Louvain [Georgetown)

IMann 1904 U of Jena [Radcliffe]

I
\:T,F: <

Everett 1817 U Gottingen
[Harvard] White 1877 B oston U Race & Gender Pathwa ys to the PhD © 2016 Stephanie Y. Evans
[Swarthtnore]
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Chapter 13
Dual Focus in BST and WST

Favor and disgrace make one fearful

The greatest misfortune is the self

What does "favor and disgrace make one fearful”
mean?

Favor is high, disgrace is low

Having it make s one fearful

Losing it makes one fearful

This is "favor and disgrace make one fearful”

What does "the greatest misfortune is the self"
mean?

The reason | have great misfortune

/s that | have the self

If | have no self

What misfortune do | have?

So one who values the self as the world
Can be given the world

One who loves the self as the world
Can be entrusted with the world

Sonia Sanchez © 2016 Stephanie Y. Evans

51



Chapter 14
Comprehensive Exams

Look at it, it cannot be seen

It is called colorless

Liste n to it it cannot be heard

It is called noiseless

Reach for it, it cannot be held

It is called formless

These three cannot be completely
unraveled

So they are combined into one

Above it, not bright

Below it, not dark

Continuing endlessly, cannot be named
It returns back into nothingness

Thus it is called the form of the formless
The image of the imageless

This is called enigmatic

Confront it, its front cannot be seen
Follow it, its back cannot be seen

Wield the Tao of the ancients

To manage the existence of today
One can know the ancient beginning
— It is called the Tao Axiom

Major Works © 2016 Stephanie Y. Evans
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Chapter 15
Approaching the Dissertation

The Tao masters of antiquity

Subtle wonders through mystery
Depths that cannot be discerned
Because one cannot discern them
Therefore one is forced to describe the
appearance

Hesitant, like crossing a wintry river
Cautious, like fearing four neighbors
Solemn, like a guest

Loose, like ice about to melt
Genuine, like plain wood

Open, like a valley

Opaque, like muddy water

Who can be muddled yet desist

In stillness gradually become clear?
Who can be serene yet persist

In motion gradually come alive?

One who holds this Tao does not wish to be
overfilled

Because one is not overfilled

Therefore one can preserv e and not create anew

Vi sual Learnerds Historici:
© 2016 Stephanie Y. Evans




Chapter 16
National Conferences and Professional Service
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Attain the ultimate emptiness
Hold on to the truest tranquility
The myriad things are all active
| ther efore watch their return

Everything flourishes; each returns to its
root

Returning to the root is called tranquility
Tranquility is called returning to one's
nature

Returning to one's nature is called
constancy

Knowing constancy is called clarity

Not knowi ng constancy, one recklessly
causes trouble

Knowing constancy Is acceptance
Acceptance fs impartiality

Impartiality is sovereign

Sovereign is Heaven

Heaven is Tao

Tao is eternal

The self is no more, without danger

NBGSA Conferences © 2016 Stephanie Y. Eva ns



Chapter 17
Conference Presentations

Conversations in Virginia © 2016 Stephanie Y. Evans

The highest rulers, people do not know they
have them

The next level, people love them and praise
them

The next level, people fear them

The next level, people despise them

If the rulers' trust is insufficient

Have no trust in them

Proceeding calmly, valuing their words
Task accomplished, matter settled
The people all say, "We drid it naturally”



Chapter 18
Vultures and Sharks

Too Many Zombies in Academe © 2016 Stephanie Y. Evans
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The great Tao fades away

There is benevolence and justice
Intelligence comes forth

There is great deception

The six relations are not harmonious
There is filial piety and kind affection
The country is in confused chaos
There are loyal ministers



Chapter 19
Teaching Assistantship
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End sagacity; abandon knowledge
The people benefit a hundred times

End benevolence, abandon righteousness
The people return to piety and charity

End cunning; discard profit
Bandits and thieves n o longer exist

These three things are superficial and insufficient
Thus this teaching has its place:

Show plainness, hold simplicity

Reduce selfishness, decrease desires

Learning to teach in Holyoke, UMass, & Brown
© 2016 Stephanie Y. Evans




Chapter 20
Brown University and Completing the Dissertation

Cease learning, no more worries
Respectful response and scornful response
How much is the difference?

Goodness and evil

How much do they differ?

What the people fear, | cannot be unafraid

So desolate! How limitless it is!

The people are excited

As if enjoying a great feast

As if climbing up to the terrace in spring
| alone am quiet and uninvolved

Like an infant not yet smiling

So weary, like having no place to return
The people all have surplus

While | alone seem lacking

/ have the heart of a fool indeed 3 so ignorant!
Ordinary people are bright

/ alone am muddled

Ordinary people are scrutinizing

/ alone am obtuse

Such tranquility, like the ocean

Such high wind, as if without limits

The people all have goals

And | alone am stubborn and lowly
|/ alone am different from them
And value the nourishing mother

Opening the Gates @ Brown © 2016 Stephanie Y. Evans
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